
Case study 

 

School-Gymnasium No. 75, located in the city of Astana, education is  in two languages — Kazakh and 

Russian. The school employs a total of 173 teachers and has 3,378 students enrolled. 

We applied to participate in SHARE project because we already had experience working on research projects 

and had taken part in  trainings held to date. The school holds one of the leading positions among schools 

of the city. 

Our school has achieved significant results in various areas thanks to the systematic work of  teaching staff 

with students and close collaboration with parents. A number of projects in different areas are being 

implemented at  school, including Lesson Study, Akelius, and others. 

The main SHARE project group consists of five participants: headmistress, deputy director, project 

coordinator, English teacher, and history teacher. During a staff meeting, we explained the SHARE project 

to staff. While staff is generally familiar with  project, there are many newly hired teachers among them. 

A total of 22 teachers initially applied to participate in project, and later 7 more teachers joined. The total 

number of volunteers reached 29. Also were members who had completed courses in Lesson Study and 

Action Research. Teachers joined the project voluntarily — they were educators genuinely interested in 

research, which was crucial. 

We held several meetings with group of volunteers, during which we conducted a survey. We identified the 

issues of concern to our colleagues and selected five classes for research. These included two classes from 

the primary level (grades 2 and 3), one grade 6 class from the middle level, and grades 9 and 10 from the 

senior level. Grade 2 is taught in Kazakh, while other classes are taught in Russian. 

Next was addressing the ethical aspect. Informational materials and consent forms were provided to parents 

of students in selected classes. Except for one parent in grade 3, who declined to have their child participate, 

all others gave their consent. We held another conversation with that parent, but they remained firm in their 

decision. This student wasn’t included in  study conducted in that class. In all other classes, parents signed 

the consent forms. 

Meetings with volunteers were important for us, firstly because we needed to understand how we would 

proceed with work. Secondly, these meetings allowed us to define the research question: 

"How can effective lesson planning serve as a foundation for successful learning?" 

This was determined based on survey results, discussions, and the analysis of student academic performance 

data. 

Friday was chosen as day for weekly meetings of project participants. There were five research classes, core 

team and volunteers were divided into five groups. Each group had a different number of teachers. For 

example: 

Grade 10: 4 teachers 

Grade 9: 6 teachers 

Grade 6: 7 teachers 

Grade 3: 7 teachers 

Grade 2: 5 teachers 

This distribution was based on which teacher was teaching in each class. The core team members and class 

teachers coordinated five groups. The class teachers of the five research classes prepared observation 

schedules for each group, aligning them with the teachers’ lesson timetables, since both school shifts and 

different grade levels were involved. 

This distributed leadership model proved optimal for the systematic implementation of the project. 

We conducted training sessions for the volunteers, with a focus on the project's ideas, direction, and research 

stages. The methods of data collection included: 

Classroom observations 

Analysis of student performance data 

Student interviews 

Focus groups with teachers 

Thanks to the pre-planned observation schedules, there were no difficulties in conducting the observations. 

In grades 9 and 10, teachers observed 4–5 lessons per week. In grade 6, observations started a bit later due 

to a request from parents, as students were preparing for entrance exams to schools as NIS (Nazarbayev 

Intellectual School) and RFMSH (Republican Physics and Mathematics School). Later, in this class, 3–4 

lessons per week were observed. 



Few lessons were observed in the primary grades. For conducting reflection sessions, observation sheets 

proved very helpful, as they captured all aspects of the lessons. These observation sheets could be 

supplemented and adjusted as needed. 

When analyzing data, we focused on the academic performance of the classes. At the beginning of the 

research:Grade 10 had a knowledge quality rate of 68%, Grade 9: 13%, Grade 6: 83%, Grade 3: 77%,Grade 

2: 65%. 

Among all the classes involved in the study, grade 9 had lowest performance level, despite good indicators 

in other classes. As a result, the class teacher was particularly interested in having the class included in the 

research. Interview results with students: 

1. Do you enjoy studying in this class? 

Most students feel comfortable and note a friendly atmosphere. In Grade 10, students especially emphasized 

that studying in the new group is more interesting — the class was formed from different Grade 9 classes 

and has a chemistry-biology focus. 

2. What are the relationships like among classmates? 

Overall, relationships are positive. Primary school students noted that arguments do occur but are quickly 

resolved. 

3. Do you feel like you are part of the class? 

Most students feel a sense of belonging. However, in Grade 9, some students prefer to communicate within 

a small circle. 

4. Do your classmates listen to and understand your opinion? 

Most often — yes. Students discuss issues together, though there are exceptions. 

5. Do you ever feel unnoticed? 

Such cases are rare. Some Grade 10 students mentioned feeling this way at previous schools. 

6. Are there people in the class or among teachers who will listen to you? 

Most students trust their teachers (though not all) and classmates, especially homeroom teachers. 

7. Are students proud of their class? 

Yes, most students are proud of their class. Even in Grade 9, which had lower academic performance, 

students noted the class was a comfortable group to be in. 

8. What helped you feel like part of the class? 

Shared activities, communication during breaks, and extracurricular involvement. 

9. Which subjects are the most difficult, and why? 

Most commonly: mathematics, algebra, physics — due to formulas, gaps in knowledge, and anxiety. In 

primary school — informatics, Russian, and Kazakh languages. 

10. What is classroom discipline like? 

In senior classes — stable; in junior classes — more noise and inattentiveness. Questions for younger 

students were simplified. 

We understood better the social, emotional, and academic aspects in the research classes. 

Students in middle and high school focused more on academic and social topics, while younger students 

emphasized emotional aspects, which is consistent with their age-specific developmental stages. 

Focus group meetings with teachers were also highly valuable. 

Subject teachers of Grade 10 noted that the class is highly motivated and demonstrates strong academic 

performance. In algebra and geometry classes, many students solve problems well but struggle to explain or 

articulate their reasoning. Teachers also mentioned that students tend to socialize in small groups. 

In Grade 9, the main issue was low academic performance. 

In Grades 6 and 3, good academic results, but frequent discipline issues and signs of heightened 

hyperactivity in some students. 

In Grade 2, teacher also reported good academic performance but many students had poorly developed 

speaking skills. 

The first stage of data collection showed that each research class had its own focus area within the framework 

of the main research question. 

Observations, student interviews, focus group discussions with teachers, and academic performance data, 

the following class-specific research questions were formulated: 

Grade10: "Developing language competence in lessons through dialogic teaching" 

Grade 9: "How can we improve discipline in classroom?" 

Grades 6 and 3: "How can we improve classroom discipline?" 

Grade 2: "Developing speaking skills" 



Overall research question —"How can effective lesson planning serve as a foundation for successful 

learning?" —was retained after discussion with colleagues, since all the class-specific research questions 

were, connected to lesson planning. 

The next stage of our research involved familiarizing ourselves as much as possible with literature related 

to the identified issues in each class. 

The literature recommended was useful and informative.English teachers assisted with translating literature. 

Given the busy schedules of our colleagues, we distributed the reading materials among the participants, 

which allowed us to study several literary sources. Information exchange on the studied literature took place 

both offline and online. In our opinion, this was one of the most acceptable and effective ways of working 

with the literature. 

An important step in our research was developing a plan to address the problem identified in each class. 

Lesson schedules were coordinated within each group. However, some difficulties arose at this stage. For 

example, in Grade 10, it was not possible to include a chemistry lesson because the teacher declined to 

participate, stating she was not involved in the SHARE project. 

The group of teachers working with Grade 10 collaboratively created short-term lesson plans and managed 

to conduct English and algebra lessons. 

In English classes, students successfully completed tasks through dialogic learning in group formats. The 

teacher regularly rotated group composition and student roles, enabling everyone to interact with different 

peers. The lessons used methods aimed at developing language competencies. 

In Maths, the subject naturally requires solving a large number of tasks using established methods. 

Considering the identified problem — students’ inability to explain their problem-solving process — the 

lesson plans included tasks aimed at developing speaking skills in mathematics. 

Initially, this was difficult. Students solved problems correctly but did not verbalize their reasoning. This 

was clearly visible in the first few lessons. After analyzing the first lesson, teachers realized that it was 

necessary to shift from a quantitative approach (solving many tasks within a limited time) to a qualitative 

one (solving fewer tasks but with detailed verbal explanations). 

There was also an issue regarding classroom seating: girls tended to sit in the first and third rows, while 

boys sat in the second row. To resolve this, desks were rearranged into two rows of three desks each, seating 

three students per desk. This encouraged more active participation and allowed students — particularly those 

who preferred working individually — to better showcase their abilities. In stable groups of 4–5 people, 

roles were often fixed and habitual, which limited some students’ engagement. 

In Grade 9, lessons were conducted in chemistry and maths. During joint planning, there was a strong focus 

on active teaching methods that increased student engagement. After a series of such lessons, students 

became more attentive and began completing homework more consistently. They spoke up more often in 

class and participated more actively in tasks. A constructive dialogue between teachers and students helped 

create a more comfortable learning environment. 

In chemistry classes, pair work was more effective, while in algebra, students worked mainly in groups. The 

research in Grade 9, based on academic performance and student motivation data, led to several key 

conclusions and the identification of individual learning profiles: 

• Student A, with low motivation, became more interested in learning through group work and self-

assessment. 

• Student B, with medium motivation, successfully adapted to new methods such as peer evaluation 

and group discussions. 

• Student C, with high motivation, maintained strong academic performance thanks to active and 

innovative teaching strategies. 

Dialogic teaching proved particularly effective in building a positive classroom environment. Still, some 

students remained passive, highlighting the need to identify hidden leaders. Students are influenced not only 

by the lesson content but also by the format and method of delivery, which affects their desire to learn. 

In Grade 6, lessons were held in literature, mathematics, and English. The use of active learning techniques, 

game-based methods, and alternating activities had a positive impact on behavior of hyperactive students. 

However, two students continued to show excessive activity: getting up during class, interrupting, and 

rushing to answer. 

To help manage this behavior, team of teachers implemented extracurricular activities. These included a 

library excursion and attending a hockey match to support a classmate. These activities strengthened class 

unity, developed team spirit, and increased involvement in school life, even among the most hyperactive 

students. 



In Grade 3, two lessons were conducted. It was noted that not only the content but also form of material 

delivery significantly affects the motivation of younger students. The presence of other teachers in the 

classroom sparked the children’s interest and contributed to better behavior. 

In Grade 2, three literature lessons and one Kazakh language lesson were organized. The goal was to develop 

oral communication skills, as many students struggled to give extended answers. Initially, their responses 

were short and monosyllabic. As a result, subsequent short-term lesson plans included active learning 

strategies adapted for primary school: game-based elements, critical thinking techniques, creative tasks, and 

reflection. 

Class teacher conducted 3 literature lessons, while the Kazakh lesson was delivered by a guest teacher from 

the observer group. It was especially interesting to observe how children responded to a lesson taught by an 

unfamiliar teacher. In group work, students supported one another and were motivated to earn good marks. 

In our view, this method proved particularly effective in developing speaking skills in younger learners, 

engaging them in learning in a way that matched their age-specific needs. 

At the final stage, the assessment data from the fourth quarter, classroom observations, and focus group 

results were used as the basis for analysis. 

By the end of study, the following quality of learning (percentage of students with good and excellent 

performance) was observed: 

Grade 10 – 78% 

Grade 9 – 17% 

Grade 6 – 86% 

Grade 3 – 79% 

Grade 2 – 69% 

These figures reflect improvement in every class. While Grade 9 still showed 4% increase compared to the 

start of the study. 

From the focus group sessions, students in almost all grades expressed that they found it interesting to be 

part of the focus group. Students were selected with different levels of motivation from each class. Most 

said they enjoyed being involved in the SHARE project. However, some older students expressed neutral 

attitudes. In primary school, reactions were mostly emotional — they liked when new teachers came to class, 

the interviews, and the extra attention. 

Almost all students noted that the presence of teachers during lessons encouraged them to prepare homework 

more thoroughly, engage more actively in class, and especially to participate in group work. Motivation and 

engagement noticeably increased. Thanks to series of lessons within the project, classes became more 

engaging, and students appreciated non-traditional lesson formats. 

In the upper grades, students said that it was not just teachers who were researching — they too were learning 

more about themselves. This was an opportunity for self-reflection and growth. Even small changes mattered 

to them. 

Students in the middle grades mentioned that the project also helped to strengthen class unity due to 

extracurricular activities and preparation for project work. 

Conclusion 

At the end of the study, each group of teachers wrote a reflective report on their research. A final meeting 

was held where teachers shared their results. 

In summary, research was completed successfully and goals were achieved, even if only partially in some 

classes — thanks to teamwork, teacher involvement, and a shared sense of ownership in the change process. 

The trainings and online sessions with the partner school NIS (Nazarbayev Intellectual School), led by 

Colleen McLaughlin and Kate Evans, provided new knowledge, practical skills, and direction for 

professional growth. 

Our weekly offline and online meetings, seminars, discussions, joint planning, interviews, and problem-

solving allowed us to systematize project work, unite teachers into a team, and develop leadership qualities 

in everyone. 

Teachers began asking important questions, researching their own practice, and observing how students 

changed when the approach changed. 

We became more attentive listeners, better understanding how students learn and what supports them. 

This project was more than just research — it was a way to act and influence the environment around us. 

In March, the project coordinator (acting as a moderator) and three volunteer teachers presented a poster at 

mini-conference “AR: What Have We Learned?”. In future, we plan to continue observing, experimenting, 

and proposing ideas that make learning more engaging and meaningful for all students. 

SHARE gave us not only tools but also the belief that school can truly change — from inside, and with heart. 



This is a step forward toward a modern, evolving school. 
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